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which overseas-
such programs r
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approach to a

rograms can have on ,their partiéipants. Too often "
ly on.cultural learning tkrough haphazard and chance
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alysis of the‘foreigﬂ life style, the program involves
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to aid in t culture .quest.- Discussion-type semindrs help sharpen ‘ '

understandigg of the subject matter, and special sessions for B
teachers tojd8esign cultural materials for classroom use back home ’
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Overseas programs for Americans. haye reached a magnitude of almost . oo
. [’: . -

P N

staggering proportions.b'Létest figures of the Institute of International

Education (1971) show a record~break1ng number of 32 148 United‘Saates S
] . . .
citizene who underwent 5tudy experiences abroad in 1970-71 in a total ~

of 70 different countries of Africa, Europe, Latin America, the Far, <Q\ . '

-

'Middle, and Neay- East, and Oceania-(Australia. New Zealand\\ﬁiji'fand o o '

Gd

A *

o ‘ s o
other ielangs). Administered by Ameqican colleges and univerei\ies,
foreign institutions, and a myriad of other organizations, these“programs

offer Btudents an opportunity for resiﬂéhce in a foreign country along 3z

-y .
- 2

with a chance to enroll in an organized’gcademic program, . T B
" o N - / ) . . -~
- . & * 7 =

S _ - : . +

&

Surface features - on : , R

| wiﬂh the foreign people and thus acquf’e cultural knowiédge and

o

a look at.the curricular;organization of many programs lgpds one to

to smooth the studenc g transition from the" native to the host culture. /f

On the surface the generally offered"study abroad program seems m(/

i
_praieeworthy. It conjures up visions of the student mixing with the v

people of the host country, lea?ning about new ways of life, and . o
- © / % _a
improving language slills, not a bad set of expe&tations by anyoﬁe s

~ I /

etandarde. How many of these ldeals are actually rea}ized however,

« @ . . -

"is something else to ponder. ° Sy Ty ’ -

-
o

Fhere fs no queetion about whethér students do dn ﬁﬁct interact

.
?® [

language skill, Even the most infroverted register gome gainﬂ But

!
. @

» ) ) ' . :
suspect<that a grecat deal of potential benefit 1g lost., . 6§§u /’(F'
P PO M * / |

. L 1 «

Chance experiences s .-

- . &

Several study abroad proﬁﬁi@e offer epecLal orieﬁtetion sesslions

. (XY




¥ \ . -2 -
‘Instfuctionﬂaf,thisxtype is Fﬁ&ious&y impoftant for reducing culture
. » . ) .

shoék. Beyond this stage,‘h?wevev. cultural learning is often left
’ 8 < v

to chance. It may consigt mTrely ‘of haphazard and often unrelated
~ ()1

'-expetlences, which may ba &c eptable if the student 1s to live the

’ .

rest of his 1ife in the forei TN country, - It 1s questionable however,
WV
in the context of a summer or at best an academig year abroad.

1 .
The student 5 uqa of the fpreigg,Ianguage likewlise may be tied

o chance experiences. ’Althou h the studemt is pfovided language

« needq some organization taq, understand how to systematically étudyfa

. .
It 1s important fo recogulze that even the most outgoing student

suffers under/a program which relies on tulture and language learning

through chanEe,experIences. How many foreign- language professors have

returned from averseas and only thcn have become inquisitive about

]

.‘certaip aspects of culture which never océurred-to tliem while in the

. I .
foréign setting? Are we not, therefore, asking too much of the’

o

culturally—unsophisticated student hy exﬁectﬁng him to know what to

“look for while abroad’ Because of the vastness of cultural wvays, he

Y~ .

culture. And in order ,not to overlook the vital language component of

the overseas e}ﬁbrience, some means must be devised to complement the

student's cultural‘léarning with enforcpd oral language immersion.

©
. * . .
F t




‘the foreign life style. o

, . . . .

Apprehension in organizing

University personnel responsible for organizing a program of ‘this

order may react apprehensively out of fear of their limitations in
»

analyzing the foreign culture. This kind of thinking has been around

" a long time and has tended to.squelch cultural instruction in cblleges

anq universities.!. To counteract it, inquiry might-be made as to what

it means to "know" a culture?. Does one "know" his own? In a sense he

does, while in another sense he does not. Being born and raised in a
given culture gives one the ahility to function in accord with the

demands of fhat culture. This person knows the culture. Iliis knowledge

1s one of the best kind--a behavioral one in which he responds

o

appropriately and autoratically to stimuli in either attitude or action.

. .. . , . 4
He may not know the culture, however, 'in terms of organizing his isolated
behaviors into thematic wholes. If he has not taken this basic step,.

he 1s_likeiy to encounter difficulties in knowing how to begin analyzing

Organizing cultural knowledge

-

»
Several authors have contributed ideas which can start one thinking

about organizing cultural phenomena. Morain (1968) cites a number of

1 - - ) 1
sources in the Britannica Review of Foreign Language Education, Volume
g =

3. Likewise the AATSP—sponsored packet on the Mexican life cycle

written by:Savaianb.and Archundia (1968), and Gorden's study of American

Guests in (onlomblan Homes provide provocative 1ldeas for the oryanizing

process. Of a more comprchensive scope is furdock's work (IQAS) which

offers a.detafled orpanization of categories on 1life styles (evg., food,
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L the familv,9h9using, otcdy, breakdgwn of themeoy into sub- categorioq

(e.g., food: acquisition, Liads, aerving, cnﬁbumption) as well ags
hints which engoufgge the imagination towards evem further breakdown

-~

+ (e.ge, acquinitiéﬁﬁ%f food: places, atmospheye, frequency, selling

. .
. N N A

techﬁiQueu,'including batﬁnining, beltefs about, certain kinds of

foods, beliefs about canned and frozen fogpa, wsgPping and preparation

f

for carrying food homé, etc.d. ’
; ' How can khis»ﬁasé of material hg put to use%go that an organized ”
I culture component can he ®*inctuded in theAstudy éhroad.curriculum? The
. L//first ateﬁ-to-heksuggegtwa 15 to maké a list of‘brbadgcategoried

Al ~
D

- which deal with human life. Thege themes can theh be brokqh down
. p’ .
- into sub-categories to facilitate clearer organization of the material,

Q

(Reference sources cited earlier will render 1nvaiudh1é'hclp for these
° Lo

e

first two steps.) This can be followed by a list ‘of-questions pertaining

to each sub-theme. Altheuuh‘rnforence materials will suggest gome

useful questions, the bulk of this ta‘k is 1lift to thq individual

profesaor. Here 18 where hvnﬂvioral knowledpe of ane 's ewn culture

together uith Mhatever dup?ov of ‘nowlgdge pﬁoqeosed on the foreirn

life 0tyio cone into plav." "An analyuio of American culture on tho

family unit, for exanmple, will yield suh-catogories/and questions

. : » : e
- f - N o
. which are applicable to a study of the family of the target culturc .-
. as well. A sample analvsie is"offered *below to scrve as an example
-of sub=categories and th' kinde of questions which can-be asked. ° :
J : . R | /
- ’ A. Courtshlp and HDarriage .
. . v
7 1. What, are comrwon methods of courting?
2. How are marviage negotiations made? L
A . . ~ -
. ., F . .
\)‘ . e y . { % ‘ - - - .
ERIC S .o , o

r . . . .
5 Full Tt Provided by ERIC. . . - o M
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‘ n ¢ .
€ F,I - -
\ ' ’ \
- N . ’
. . 3. What {s etoe e noilind an engagenent neriod? What 1s the ’ ;"
- A} ' . . .
length o0 10 povriad? - . .
L4 -~ . . . .
by What types o sennlaolg (e'n., ringo} are uged for the .
- . . . LT . ) . - “ - -
. engapenrernt .3"3’-.:02} ‘ag for the marrigpe? - s
* N 4 .- B . . 5 P ,
5. What !iwdu o) special activitieg (e.5., chovers, hachelor
' ’ dinners) are nheld in hionor of the enpaped couple® Vhat ‘-\
takes place dnrine these activittes? oo , . t
12 . - N - - '!
6. What ideas are Jield :1'(/6«4: the wedding ceremony Ge.g., b
- ' sacred)? ' ;
L 4 - . . C
) ) 7. What is the plae of- the weddMng ceremeny? ‘How ig it .
! ’ “
K ' decorated? . )
8. Who are the tarticipants in the cervemony (e.gv, priest,
wedding pi- ., cueseg)?
v
9. What conuofi: w;‘thu ceremony?. .
o 10, Is thery a peeption? What 1s it 1il.o and where ia 1t
’ held? Who sie’the gogts? ' :
’ * . : .a" . LI -
. 11, Are gift., siven’ 13 whom?  How are they plven?  “hen aret
’ 7 they pivin” L : -
12, What vertal oxce - tung are commonly uced to congratulate
. - . ) ‘, s
~the cmn\\w” .
. i . i . ) . . ’ .
] - 13, What actionc ar.o supropriate (i.e., hadshalidag, hueping, .
’ v, I .4 . N .
. ki’ésinr:)? Arve (hego different for mal and female guests
and for the Yrede Lod proom? :
14, Vhat bind, ¢ e carviage activii e (@.g*.(, dinners, .
; . ’ . . ) . A S I
. - honeymoon) v - oipo ' e : “.
L
. o
Q)
. 9,
ERIC | ‘
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- B. Relations oetween husband and wife

s - 1. Who 1a§the authority f@g&reé How oo both looulellfeel ' '
v  about this relationship?

. 2, What qualities are desired in a spouse?’

' "3, What idcaa are held on the purpose of marriage? ’

t

. ' 4. What ideas nre‘held on the permanency of marriage? Are

divorces possible? If ao; what is involved in getting one?
.How 18 a divorcee lookéh upon by f;iendl and noighbofo? Y

5." What are considered the rights and privileges of each

marriage partner? ) o '

- . . -

o ’ C.” ‘Relations betwcen parenta and children

. . i
-~ h - ”
», .

1, What areas of authority belong to each spouse in. terma

z;'& . of child raising? - L B
¥ . .

N . 2.‘ What division of responsibility is made in cariognfop the:

T . o child;en (e.g., playiné with them,-disdiplining work,

.
-

tasks)? ’ ‘
;‘ 3. What typea of play do parents engage in with their children°'

4, What types of lullabies and songs do pnrents ling-with

" their children’

° C ' 5.‘ What form does diacipline take? “a

- 6. What type of fanily activities exiar?"’whl; is their ey
: ‘ 7 frequeficy?

L] .
. 7. Do familiea have picnic outings? When and wherc are picnics—

A

held? whax Lind“of food a\g drink 1is taken? what non-food
. f:."‘l

"items are Ea¥%p1(e,gt,-tabfe ‘cloth, portablo rndio)? What

R P TN




IR ~+ 7' s appropriate attif® (e.g., suit and tie)?
'x;\ e 8. What»speciol'privileges are given to either male or
I female chiTdren? “Why? 4 .

< e 9.~_What speoial»ceremonieo are there for infants (e.g.,

'

5 - dédication;.baptismS? Who attends these ceremonies?

10." What special ceremonies or events are there for older

noo- R children? - - = - v
. < ,11. What work taeks;arg assigned to children in theé home? .
: 12, What is characteristic of the father-son relationship,

» of the father-daughtér4rclationshib (a.g., distant,

.reepectful. protective, etc.)?

13, How does the mother's relationship with her soms dnd -
... ) ' daughters differ from that betwéen her huehand and her
. . children (e.g., extreme closeness with one of the sexes,

prepiration of s dominénce a:&i.ndependenco , ete.)?

<

D. Relations betweed siblings

Here character tic attitudes and dealings canfﬁe\investigatcd,

between male—male. female-female and male-female relationahips
(e.g.. cxtremely close relationships between liotera, pteat

respact given the eldeSt. brother's protectivenesl of siaters, v
, . 7 N -
etc.) . . . . . Mg ,.a./.ﬁ
A . ’ ® . '4:- “\ : '

This type of inquiry will likely pxaauce several hundred queations

~

wh*ch-caw serve as a foundation for teacliing the fo;éign culture. An

’ \, '.' . .
_.\~ ..,7‘_/\"“"' - , a

. analysis based solelxﬂon organiégtion of common facets of the native

., culture, however, will 1ikely omit important aspects of the target

culture..: Therefore, the list“will need to bg expanded with questions




4

"vother hand, ‘do not own;eutomobiles and consequently.vill be concerned

the. foreign culture, therefore, will cuase a quesrion to be added on

: Organizing the course

' ? - s : ’ i N n
led ‘to &ntéracb;with the native people and thereby obcain lannuage

B for use by the profcssor buf rather by the sbudent. This is dOne by,
. ; o
' means of providing each student with dittoed shects of the questions \\ '

,l‘which will direct him to seek opinions from native persons, A

T per item, %ill insure more comprchensive findings as well as provide

: . 7 ’ \ -8 -

:poéuliar‘ro the foreign setting. For example, under tfie pic;ic'theme
.- . ] v
(Pnrc c, iCem 7), baaed on analysis.of American culture, a queatJinﬂpn
trenoportatlon would most likely be. overlooked. It is taken for granted

s~ ' ’S . \ ,
that Americane will drive to their picnics. Many Europeans,-on the

t

'abour bue or train achedules. Awareness . of this characterietie'of - .

transportation to the plenic site,

Orglnizacion of the material by meana of the utepa suggested above
makes deﬁae only,if there 15 a willingnesa on the pnrt of the profesgor

to depart from traditional methods of teaching. A'list'of questions\

~

on Ffenkh, German, or Spanish customs, for example, will be of little
j s . S .
~alue in the context of a lecture session. Furthermore, under the

traditional lecture scheme there 1s no insurance that students will be*

o

1Y
Y —— 4

practicl and firun;hand experience wish deaired~fdﬁeta of che culture.

K.
The point ce ba- mﬂEe/ﬁggg}athen, 48 that the questiona are not designed

-

]
reqﬂirement khat the,student interview geveral persons, e. g., threc

T

s ~ °
greater opportunity for oral lanpuﬂge practtce. AQ added advantahe

Y

of this technique 1s the rapport and good,will which it helps create

- »
©

L4
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as the foreign host sces Amcri&nns 1nt9§eated in learning abaut his

customs, - . . - T g -

’

S?mewhat‘différcnt from.cultdrnlilenrping through'ghe inquiry

- method ia the étuacné'a actudi'pniiiéipntion in some culéurnlly- ¢
N loaded aituntion which diffcra«markedly from 1:5 Americdan counterpart.
Several of thesc situations can b¢ identified for the atudent to
experiencc p;raonnlly. Spanish students might be aaked to attend a ‘
numbcr of movie thcatrca. In .Spnin this woulds rcquire firat~hand
obcervation and 1nv9&vcmenc as follows: (1) checking the movic qpction i
{cartelera) in the ncwquécr to learnethe hours of the filmuphéwigg

(this will algo’rpquirc the student ko bcéome familiar with the

difference behwecn perict'showinﬁs-—dc cstreno--—and re-runs-~de scsién

° . continua--as well as to learn about the ?1nd of people who fqgnucnb e’

Pl

re =¥

. (2) having to mnke a 49cgpdoq dt‘fhn ticket booth whether
chu maiﬂ£floor (butncn) or in one of the balconies (platea
and ga eria) and lenrninb that tichcs for cach of the arcas arc priced
. differcntly, (3) sclecting the seat dcgircd from a peg board of

.0

asientos numerados at the ticket baoth; (4) having a refreshment

(c.p., cognac, coffcc, soft drink) at the bar fn .the lobby while
wniting for the movie to begin; (5) tipping the usher for oscorting
you to xeur scat; nnd (6) becoming fnmilinr with diotinctive features
of tthSpaniah film.in contrast with Hollywood productions.

Qucstioning students whd returned from'u study experiecnce in .

v

"

Spain, I found that a lnrgc percentngc of thCm never went to ‘& ‘Spanish ’
movie theatre, wh}le thoac who did attend fnilcd to notice-aevcrnl of

its unique features, 'Looking in rccrospeqt, I wonder how much they

«Q

*f

) . I »

Q ‘ | . D & 1."
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other mass media

5 i o

directﬁpartici ation in various aspects of daily life in the target : B

.

. culture. Cultural %xperiences Which are deemed valuable must not be
' o . : 4
. _ - . L. . 4 ] : . e @
Teft to chance nor to the whim of the student.
. . B "“,’ o ’ o

. I ’ ‘All that is involved 1in going to a movie, which happens‘to represent
. - ;;e o?}the most popularlpastimes of Spain, may~very well be one of .

e these important“experienceszi how 15 this so? Among the Spanish | :

2 f%tu nts.queried who‘were foundvto haue attended a movie abroad some

-

P lv nﬁﬁer realized that tipping the usher was an expeeted custom, while

2, @

) oL o hers gave an inappropriate tip of‘just oné or two eseth, all of °
, R ET————*"

3

P . I

W<ich resulted in the disgus of the usher. (A one or two.peseta tip

Lo . ould be’ similar tor tipping witﬁ penniesbin the United States, ) This .

“ ~

2

Gorden, in his study“on A rican Guests in Colombian Homes,

o - T - , .
K ﬂeﬂplains-a wide varietx‘oﬁ serious’ interﬁersonal problems stemming
! ! v;‘ . ‘ "~ o . . V
. 4 from lack of understanding cultural ways. Likewise, he points out T

{osa L how misunderstandings ‘often cause a perSon to draw basgic conclusions

”

Wk

’ - ¢« /7 o

. about the other's character which is all the ‘more reason for under-

.

/ ' ' standing the behaviors which the host culture demands. -
: ,1 . . - . E}
- . \Having identifiedhaspects of the culture intended for students to’

0 o B -

o - f experience ‘we, must consider formulating instructions which will insure

s RS . c !
: .

7 . - . - . -




. Ji
3 ~ . T - - i i \ o -
o the desired cultural learniné.l It has been pointed out that several
- o : ~ "students failed to notice a number of significant features of the

3 . -t . Q

. Spanish movie theatre. Written guidelines, therefore might accompany
/ . —
#ach assignment to call attention to key aspects to be observed or

o ¥

“oxperienced. For example, if a student is not interested in a refreshment

- ‘\ while in the movie, he is likely to miss the fact that, Spanish movie ‘ N

[N

. b . v,
houses serve liquor in their lobbies. The guidelines, therefore, might
include instructions for the student to: (1) stop at the bar in the

lobby; (2) identify the kinds of drinks being. served- (35 distinguish
how the selection differs from that of the’refreshment“stand in an .

(
Amegican movie, 4) observe if people stay at th€ bar with their drinks,

L}

or if they take them to their seats, (5) spéeulate why they do this,

. A A part of the w;itten guidelines might also tell the student what

e

<, - . - ¢
is expected of him in certain_situations. As mentioned earlier,‘some

.
- . ¥
. 'd .

students are likely to overlook the custom of tipping the usher, while

othera may give'an inappropriate amgnnt.‘ A statemgnt mfght be-incluged
in the guidelines to eliminate these cuIﬂural infractions.-

r; At the risk of carrying the theme too far, I would like to point

outvthe obvious linguistic benefit in,sending study abroad participante

to’movie theatres as part ‘of their:proéram requirements, In fact,

the whole area of development of oral language skills can extend to

)

the stage, television, and radie as well, It seems®™o me that the

°

B imaginative study abroad cuggiculum will ‘not merely duplicate courses

whichlcan be taken at home., Summer programs abroad for Spanish

students, for example, which are composed of literature courses on the

R

A

+

[} . , 41 . ~ J _1 (/i' . ‘ g . . & .
2 ° '
. N . .
A » .
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GoldencAge, Nineteenth bengury Dmama; and'the?Generatibn of 1858 hardly
seem to take any special advantage df the unique 1earning'eﬁpe§iences
offered by the foreignqsetting. When inclusion of a/literature L

) offering is desirable, iur;ent literary pieces being produced on the

-

stage and on, television angd radio would seem to make more sense in
terms of both cultural 1earning and language d2velopment. In Germany,

V - ‘ N [ ’
for example, where the radio play ‘has evolved into an art,form of

\

significant literary merit, it seems'good sense to assign students to

listen to these productions as a part of thelr course requirements.

i

kil The forepoing discussion whichihas leaned heavily touards‘contemporary

’ : A v * ” »

and anthropologicaiitype culture 1is not, Intended to suggest.that culture

5 . of a more traditional nature (often.called ”Cagital c" culture),is

unimpﬁrtant.” The target civilization and its great-literature shouLd
N '

form a part of every serious student's-knowledge. They mugt not,
hdwever, be allowed to supplant other approaches towards understanding

o

~
the daily life style of the culture. Learning about the architecture
a s ? L . s
of a cathedral may be important, but 0 is knowing the daily patterns

<

of 1iving 6f the French,ﬂﬁerman, or Spanish family. o .

-

N v

ox

The class session NIRRT - o

. _ ' Armed‘with-copious pages of information, the student~who has -
. ¥ T

immersed himself in the culture by means of the inquiry method as

t
-
\ d 3

, : wefl as by direct participation fs now ready to share his ﬁ;nding

g %
'with fellow students and professors, . Discussion- type seminars’lend N

\

themselves to this kind of anproach. *To tacilitate making judgments
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~ "‘ ) . ' .
on>the mass of ideas brought to the classroom, a native spciologist
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or ahthtopologiat'maylwork with the professor-in-charge in.order to
diffcren;iate—hetwcen'cuitural’pattetnawgf ‘the populafion in general
and gfacticcc Which'deviatc\from the norm. ‘An additional advantage '

| ék thcct'léaaiohc i8s the opportunity for students to recount situations
ﬁhich thc§ themaelves have been experiencing and té which they feel
thci? ra-pdn--s were inadequate or to‘yhich ﬁhcé did»nct_knowihbw ton

" respond at all, ) ﬁ ‘ L

P/
Another claag activity, which relates more' particczatiy Eo program

. participants who -are teachetg, is the deuign of cultutal matcriale for

©

cllaaroom usé back homce without the incluaion ‘of this: pedagogical

elcment, the value of the culture program would: be seriously curtailed

L 4

' for this gtoup of’ écudents. ‘The féllowing gec;ion,nthetefore, is -

.- devoted to a qiacqgsicp on hoW the material might be'hﬁblied tompccchingb
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culture in the forefgn language classtoom, . . ;
RN . la . 4’ ‘. . ' - .; LA .
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Applying the matexial fot ceaching - . e

Perhapa tﬁc m st common way' im which a teachet shares ;zﬁ’51

incights with his foreign language clasa ia through cubtural a&idea.

e P zz 1

. Consisting of off—the—cgff temarﬁs; thie technique 18 uled at one time
or another by all tc;ggnf . It°deals ulmoat exclusively, howevet, \

~with bita &nd piecéa of information which,pften come- apontaneously to

\ N

- thc teache?‘g\pind as contrasted with a focus on planned categorieu-

° o

‘\
thich iend ;owntdz more compfehensive wholes, The latter involves

B

conuidctation of number of teaching techniquea which are deacribed

in detail by Meade (1972),

-




te;ch cultural understanding by means of the interplay‘of auditory,

? . -ll’-."

S Cultural,assimilator. A brief description of dertain mis-
[} ) .

v
-

\ understandings betweEn people of different cultural back-

. grounds f81llowed by multlple choice questions on the reasons
. © o)

for the miiﬁnderatandingu. EXPIEnationa pertaining to the

.answers (both right and wrong) are given to further Ehe

Y

‘student's undeérstanding of the cultural problems. -

2. Mini-dramay A dramatization'of a situation in-which mis-
"querstandinga result among membeys of two different .cultures.
3 * a .

Students are given roles to play to give them a better idea

qf the feelings behind each person's point %f view..

3. Qulture capsule. A short lecture presentation (e gs, five

minutes) on sdhe cultural theme. followed by class discussion

@ . RS
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e on a point of. contrast between the two cultureSea R

.. o e
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A "4, Culture cluster.lfAJuniting of several culture ‘capsules into

(a1~

© ”"a larger theme which culminates in student simulation.. Meade

N ‘

k1972) suggests how,lﬁis might Be dére with the larger theme

,/// of the French country wedding which is based on four culture®

-

)

capsules: "The Civil Cerenbny," "The Religioua Ceremony,

"The Wedding Dinnet,' and "Differences Between Country and.
- / ” ’ ‘~
City Weddings." The simulation\of these'activitiee is seen

!

.to be valuable qu gaining "an almost first-hand understanding

. of basic concepts about French society . . . ."

~A fifth device to be added to the list of techniques for teéching,

b

s | ) |
culture is the audio-motor unit eof Elkins, et. al. (1972). Designed to .

visual, and motor;skills,'the strategy {nvolves a series of dral commands
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which are acted out by teacher and students. This physical activity

-

helps link culture to language in a ‘way whicH/makea the cultural

phenomena immédiately obvious. e

.. 7‘
Referring to these kinds of techniquea, teachers can proceed to .
N’
make’ teaching packets with information they have collected thrOugh
their culture assignmenta abroad., Thus, teachers will have available

a number:of stimulating approaches to the teaching of culture in their

. foreigd’language classrooms. . ® 4 ; \
A R ot . ) ve

Cﬁnclusi n

[ A

y T Learnins abgdt ‘the" feq@igﬂ °“1t“re in an overseas program need

& . - -

- ot be%a haphazard and chance experience. Structure can be given a .

a i o -

prdgram to ineure student immersion in the culture through specific
obaervation and‘harticipation. A plan is{presented in this paper which
illustrates hoy to identify“cultural phenomena which can constitute
the body of material to be’etudied. At the same time a prdposai is
offered er applying the material through field experiences; personal
interviews with native people, and follow~-up seminars. An additional
element is suggested for training'teachers.in techniques of teaching
culture in the foreign language classroom. .

The propoeed‘program-offere cultnral learning which is measurabie
in accord with a body of definable material and which.specifies precise

learning tasks., These are characteristice which. are expected to form

part of any serious approach to learning. There: 1s no reason why

 they ehould not be included in the study of culfure.
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